Hendrix Education Department Lesson Lines for Reading, Writing, and Children’s Literature Lessons 

Created by: Dr. Susan Perry and Rynnett Clark (2006) 
Updated 2008
Some of the references used to complete these documents: 
· Apprenticeship in Literacy and Shaping Literate Minds by Dorn and Soffos
· Arkansas Reading First Observation Protocol’s
· Guiding Readers and Writers by Fountas and Pinnell

· Guided Reading by Fountas and Pinnell

· Interactive Writing by Fountas and Pinnell

· Presentation by Donald Graves on Comprehension. Given at UALR’s Reading Recovery and Early Literacy Conference

· Read It Again by Brenda Parkes

· Teaching Writing: Balancing Process and Product by Tompkins

· Writing Essentials by Reggie Routman

· Scaffolding Young Writers by Dorn and Soffos

· Teaching for Deep Comprehension by Dorn and Soffos

· Literature Circles by Daniels

· Bringing Words to Life by Beck, McKeown, and Kucan

· Wondrous Words by Ray

Information Regarding Lesson Protocols: 

· Lesson plans: ST means Student Teaching Only- this means I do not need this information unless you are student teaching.

· N/A’s listed on the Teacher Evidence column means the teacher does not have to write anything for that element. The teacher must still do that element, but it is considered a natural element of teaching so no evidence from the teacher needs to be given. You will still be observed on that element. 
· If you are creating a literacy lesson, you must be very specific with your objectives. Do not put we will cover blends. You must tell me what blends you will be covering.

· Example of how to write objectives:

· After the teacher provides a review of the story, the students will demonstrate their ability to identify important details of a story as measured by a score of 80% or higher on a focused anticipation guide on Cracking the Wall.
· After a lesson on the Little Rock Nine and their first day at Central High School, the students will demonstrate their understanding of this event by writing reflections that receive a score of 80% or higher on a performance-based rubric. 
· Following a read aloud of "A Plan for Integration," the students will understand "A Plan for Integration," as measured by a rubric assessment of their journal responses.
"Understand..." is your learning behavior.  The learning behavior (what the students will learn or be able to do) should always apply to one of the levels of Bloom's taxonomy.  In this case, "understand" is comprehension.
If you are STUDENT TEACHING, please read the following:

I understand that not all school will use this lesson line, but if you are in a READING FIRST or COMPREHENSIVE LITERACY MODEL classroom, these lesson lines will be VERY close to what you will be expected to do for the school system. These are DRAFT lesson lines. I need feedback from you on things that need to be changed on the lesson lines so we better meet your needs. These changes can be made before you teach, if you tell me in ADVANCE (2 days).  Please be aware that I must have all lessons at least 3-4 days before you student teach the lesson for me. You must fill out the entire lesson plan (especially the ST only). 
FIRST PAGE OF ALL LESSON PLANS for STUDENT TEACHERS
Student Learning Expectations: [Standards]

Materials: 

Objective [Set]: (What they will do, Criteria, Evaluation Procedure) 

Describe how you use previous lessons or assessment to construct this lesson. How will you relate this lesson to past and present learning. 

Describe how this lesson is developmentally appropriate (cognitive, social, emotional, language). Describe the developmental stages of reading/writing (cognitive): (emergent, early, transitional, fluent)______________________
Describe characteristics of group: 
Accommodations for exceptional students or ESL students. If you don’t have any of these students, give a suggestion of what you could do. Define the exceptionality in detail and at least 2 accommodations were listed. (http://www.ncela.gwu.edu/resabout/accommodations/intro/index.html for ESL accommodations)
What theories and theorists did you use to create this lesson and your differentiated instruction: (One example could be Gardner’s: Talk about the learning styles to which your lesson relates to). 
Describe how you have linked this lesson with a home activity that families can do to support this learning. http://www.ed.gov/pubs/CompactforReading/table1.html 
Explain how you have echoed your strategies and skills across lessons. 

FIRST PAGE OF ALL LESSON PLANS for STUDENTS IN CLASSES
Student Learning Expectations: [Standards]

Materials: 

Objective [Set]: (What they will do, Criteria, Evaluation Procedure) 

Describe how you use previous lessons or assessment to construct this lesson. How will you relate this lesson to past and present learning?

Explain how you have echoed your strategies and skills across lessons. 

INTERACTIVE WRITING

Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	[T2O] Appropriate materials are organized and accessible.

	na
	

	[Explanation/Questions]

[T20] Lesson is fast paced and focused. Teaching points are listed (only 2 new teaching points). You may do more than 2 teaching points if you are reviewing. Explain why you are doing these teaching points. Label those teaching points that are review material. 


	Teaching Point 1:
Prompt:

Teaching Point 2:

Prompt:
	


Instructional Strategies



Teacher Evidence



Observational Evidence
	[Activity] Teacher models the composing process with the help of the children. Teacher writes what the children already know and allow the children to work on a few words (punctuation, etc). Student engagement is high (students are coming up to the main board and writing on their white boards). Document what your topic will be about and what you would like to write (but what you actually write about is based on what your children say)
	
	

	Teacher provides opportunities to develop phonological awareness (if needed). Describe how this will be addressed. If it doesn’t need to be addressed, describe why. Teacher clearly and correctly articulates the sounds.  
	Prompt for Phonological Awareness:
	

	Lesson provides explicit instruction in the use of spelling for encoding. Describe what you will say (list the exact prompts you plan on saying). List words you hope to incorporate and why. 
	Word:
Prompt:

Word:

Prompt:
	

	Lesson promotes automaticity of letters and high frequency words. Describe how this will be done.
	Letter/High Frequency Words: 
Prompt:
	


Instructional Strategies



Teacher Evidence


Observational Evidence
	[Closure] [Restatement of Objective and Involve Learner] Ask your students to: 
· Students reread what they have written.
· Students describe strategy they learned and how it can help them as writers/readers. 
	na
	

	Independent Writing: Students are encouraged to apply their knowledge in strategic and flexible ways (You should see them using this new knowledge when they read/write). Explain what you have prompted them to do in independent writing.
	
	

	Appropriate amount of time is allotted for independent writing time.
	na
	

	Teacher conferences with three to four students (2-5 minutes each). 
	na
	

	Assessment: Link to objectives/teaching points by anecdotal, numerical rubrics, or checklists.  Attach copy of assessment to this lesson. 
	attach
	


Instructional Strategies



Teacher Evidence



Observational Evidence
	Reflection:

What went well/didn’t go well? (Why?)

	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson?


	
	

	How will this help you in planning your next lesson? What will you do differently next time?
	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 
	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached. 
	
	

	. 
	
	


WRITE ALOUD
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	 Appropriate materials are organized and accessible. 

	na
	

	 [T20]

[Explanation, Questions, Activity] Lesson is fast paced and focused. Teaching points are listed (only 2 new teaching points). You may do more than 2 teaching points if you are reviewing. Explain why you are doing these teaching points. Label those teaching points that are review material. 
	Teaching Point 1:

Prompt:

Teaching Point 2:

Prompt:
	

	Teacher talks aloud as she/he writes his/her message. Write what you plan on saying in your message. 
	
	

	Teacher models the composing process. Remember, you do not make intentional errors when doing a WA. A WA is for modeling what you want your students to do. 
	na
	

	Students are somewhat involved, but the teacher should be composing her own message. 
	na
	


Instructional Strategies


Teacher Evidence



Observational Evidence
	Teacher provides opportunities to develop phonological awareness (if needed). Describe how this will be addressed. If it doesn’t need to be addressed, describe why. Teacher clearly and correctly articulates sounds.
	Phonological Awareness Prompt:
	

	Teacher provides opportunities to develop spelling for encoding. Describe how this will be addressed. List prompts and words planned on being used to model the strategy/skill. Teacher clearly articulates sounds.
	Word:
Prompt:

Word:
Prompt:
	

	[CLOSURE]

[Closure] [Restatement of Objective and Involve Learner] Ask your students to: 

· Students reread what they have written.

· Students describe strategy they learned and how it can help them as writers/readers. 
	na
	


Instructional Strategies


Teacher Evidence



Observational Evidence
	Independent Writing: Students are encouraged to apply their knowledge in strategic and flexible ways (You should see them linking this new information to their reading/writing.) Explain what you have prompted them to do in their reading/writing. 
	
	

	Students are given an appropriate amount of time to use what the teacher has taught them in their independent writing.
	na
	

	Teacher conferences with four or five students during their independent writing (2-5 minutes each).
	na
	

	Assessment: Linked to objectives or teaching points using anecdotal records, numerical rubrics, or checklists. You must attach your assessment to this lesson. 
	attach
	


Instructional Strategies


Teacher Evidence



Observational Evidence
	Reflection:

What went well/didn’t go well? (Why?)

	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson??? 


	
	

	How will this help you in planning your next lesson? What will you do differently next time?

	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 


	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached. 


	
	


SHARED WRITING
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	Appropriate materials are organized and accessible. 
	na
	

	Lesson is fast paced and focused. Teaching points are listed (only 2 new teaching points). You may do more than 2 teaching points if you are reviewing. Explain why you are doing these teaching points. Label those teaching points that are review material.
	Teaching Point 1:

Prompt:

Teaching Point 2:

Prompt:
	

	 [T20] 

[Explanation, Questions, Activity] The teacher and children work together to compose a text, and the teacher serves as the scribe to record the text for children (either on a large chart or beside individual drawings). 
	na
	

	As the teacher writes, she/he demonstrates how expert writers write while the children observe and provide input. 
	na
	

	The teacher asks the students to reread what has been written when new information is added to the existing material (comprehension strategy). 
	na
	

	Teacher provides opportunities to develop phonological awareness (if needed). Describe how this will be addressed. If it doesn’t need to be addressed, describe why. Teacher clearly and correctly articulates sounds.
	Prompt for Phonological Awareness:
	

	Teacher provides opportunities to develop spelling for encoding. Describe how this will be addressed. List prompts and words planned on being used to model the strategy/skill. Teacher clearly articulates sounds.
	Word:
Prompt:

Word:

Prompt:
	


Instructional Strategies


Teacher Evidence



Observational Evidence
	[CLOSURE]

[Closure] [Restatement of Objective and Involve Learner] Ask your students to: 

· Students reread what they have written.

· Students describe strategy they learned and how it can help them as writers/readers.
	na
	

	Independent Writing: Students are encouraged to apply their knowledge in strategic and flexible ways (You should see them linking this new information to their reading/writing.) Explain what you have prompted them to do in their reading/writing.
	
	

	Students are given an appropriate amount of time to use what the teacher has taught them in their independent writing.
	na
	

	Teacher conferences with four or five students during their independent writing (2-5 minutes each).
	na
	

	Assessment: Linked to objectives or teaching points using anecdotal records, numerical rubrics, or checklists. You must attach your assessment to this lesson.
	attach
	


Instructional Strategies


Teacher Evidence



Observational Evidence
	Reflection:

What went well/didn’t go well? (Why?)
	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson?

	
	

	How will this help you in planning your next lesson? What will you do differently next time?

	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 


	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached. 


	
	


MINI-LESSON RUBRIC
This plan can also be used for a longer lesson (macro lesson) which takes the usual length of most lessons. If you are using it for a mini-lesson, you must keep it to 20 minutes! If you decide to follow Reggie Routman’s guide to mini-lessons in Writing Essentials, please just be able to explain why you took out certain parts of the lesson guide below. 
You must include children’s literature in your mini-lesson whenever possible. You may get points taken off if children’s literature is not used (20% off the lesson), but this depends on the type of lesson you are teaching. 
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	 [Content Summary]Type of lesson: Author’s Craft, Management, Strategies, Skills: (You must describe what kind of lesson it is-Management: Learning how to copy mini-lessons in writing/reading log). Grade is indicated
	
	


	Appropriate materials are organized and accessible. 
	na
	

	[SET] 

[Involve the Learner] Discussed how you would get the group of children active in your lesson
	
	

	[Relate to Past, Present, and Future Learning] Always begin with reviewing previous mini lessons and how it relates to reading/writing. Describe previous mini-lesson you are reviewing. Teacher prompted the children to generalize learning to reading and/or writing.
	
	

	 Intro to the lesson Stated your objective in an exciting way in order to get students interested in the lesson. You explained in detail how you introduced the material. You should be modeling the concept/objective to your children. 
	
	

	[T20]

[Explanation/Question/Activity] Intro to lesson Teacher described the strategic behavior he/she was using to the children as he/she modeled. Types of behavior that could be used to model include:

· Rereading

· Previewing or surveying the text

· Asking questions, before, during, or after

· Reading aloud to clarify meaning

· Using story structure, text genre, or writing conventions

· Using text aids to illuminate and extend meaning

· Marking texts and recording notes

· Using contexts and parts of words to infer meaning 

· Writing in response logs

· Discussing ideas
	
	


	Shared Demonstration Explained how you helped the children practice the new lesson with your guidance (you are still being in the lead but guiding the learning with student interaction). Both you and the students do the work together. You used Bloom’s Taxonomy when questioning (these are labeled).  Describe what you will have students do in a list format. 
	
	

	Guided Practice: You explained in detail how you had them practice the strategy/skill still under your guidance (but not as much as before). (Students do and you monitor and facilitate when needed). Students took a more direct role in practicing objective. You used Bloom’s Taxonomy when questioning (these are labeled).  Describe what you will have students do in a list format.
	
	

	Apply process -Independent Practice or Practice with a Partner: Described in detail how you would have children work independently to apply concept. Teacher conferencing individually with students for 1-3 minutes. 
	
	


	Share Time: 5-10 minutes is spent allowing students to share their work. Students are doing the talking most of the time. Teacher is managing class appropriately. 

Teacher selects students who applied the mini-lesson to share their work with the class.

Teacher leads a conversation to provide feedback on the new learning and to reinforce behaviors. 
	Na to all

	

	Closure: Asked students questions on how this new information could be used in other subjects. Asked them to restate what they had learned. Students linked information to self, text, or world if applicable. 
	na

	


	Long term assessment- Attached assessment piece to lesson. Because this is a mini lesson, you need a type of long term assessment. You will need to watch for the use of the strategy/skill over a couple of weeks. This needs to be conveyed in your assessment. Your assessment must be based on standards you chose and be either numerical (for grading purposes), checklist, or anecdotal record.
	attach
	

	Reflection:

What went well/didn’t go well? (Why?)
	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson?
	
	

	How will this help you in planning your next lesson? What will you do differently next time?
	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 
	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 
	
	

	Hand in ALL assessments with comments attached.
	
	


Shared/Guided Reading Mini-Lesson Ideas 
· Model Fluent Reading during first reading of text and the familiar rereading of texts on subsequent days:

- attending to punctuation


- phrasing

- intonation (reading with expression)

- rate/speed

· Concepts of Print-once early concepts are understood, daily review is not needed (example: front of book, title, author, etc.)
· print (not pictures) contain the author’s message 

· directionality

· across pages, lines, words, letter features

· first (beginning) and last of book, line, word, letter features

· text layout

· book handling/ parts of book*

· concept of a letter/word/sentence (hierarchy)

· one-to-one matching

· spacing between words

· beginning letters as “anchors” for predicting & checking 
· high frequency words as “anchors”

· special print features

· bold print

· ending punctuation

· quotation marks and/or speech bubbles

· Comprehension Skills

· Identifying details

· Establishing sequence of events
· Story Elements

· Retelling/Sequencing
· Associating cause and effect

· Determining main idea

· Predicting outcomes

· Valuing

· Problem solving
· Comprehension Strategies (predicting, making connections, visualizing etc.)

· Make Connections
· Text to text, text to world, text to self

· Story innovations
· Monitor reading for meaning 

· Summarize

· Skimming
· Fix-up strategies: reread, adjust pace, pause and think, subvocalize, survey, predict 

· Determine what’s most important

· Visualize

· Make inferences (predict, wonder, assess)

· Synthesize (apply new knowledge to known)

· Ask questions (of yourself, author, text) and 

· Question/Answer Relationships (QAR) 

· In the Story

· Right There-Answer is in the book

· Think and Search-Answer is from several parts of book
· In My Head
· Author and You-Answer not in book but from author and your background knowledge

· On My Own-Answer not in text and must be created “in your head” 

· Embedding QAR in Reading Cycle (shared and guided reading)

· Before Reading

· On My Own

· Author and Me

· During Reading

· Author and Me

· Think and Search

· Right There

· After Reading

· Author and Me

· Think and Search
· Specific Genre Features: Fiction, Nonfiction, Poetic elements

· Phonological Awareness (National Reading Panel guide for ideas)

· Reading Strategies: (Teach for and demonstrate these strategies during shared reading and prompt for their application and use during guided reading. These also become your “teaching points” following the first reading of the new book in guided reading)

1. Strategies to Maintain Fluency (accuracy, rate, phrasing, smoothness)

a. Varying speed with difficulty

b. Anticipating and checking

c. Language structure

d. Rereading for phrasing

e. Rapid recognition (visual processing)

i. Words 

ii. Word parts

iii. Punctuation

f. Links of new text to

i. Knowledge of world

ii. Language structure

2. Strategies to Detect and Correct Error

a. Accuracy

i. Effective anticipation from text meaning and structure with fast, efficient checking of clusters of visual information

b. Self-monitoring

i. Using information from any source to check on self as a reader

c. Process of check, search, self-correct, confirm 

d. Cross-checking one kind of information against another

e. Redundancy in sources of information helps check and confirm

i. “Two kittens ran away fast.” (note redundancy in plural forms and action- helps a reader anticipate and check)

f. Pictures help remind reader of text, but author’s message is in the print

3. Strategies to Problem Solve New Words

a. Redundancy of text (see above)

b. Predicting and Anticipating next word based on meaning of text and structure of language (oral and “book talk”)

c. Word Solving Skills

i. Eliminating unlikely alternatives

1. Repeat line and say first letter of word

2. Sounding parts 

ii. Noticing a part that is like another known word (analogy)

iii. Cumulative letter-by-letter blending

(See Fountas, I. and Pinnell, G. (1996) Guided Reading for further information on reading strategies)


4. Nonfiction Mini- Lessons: Nonfiction in Focus and Guiding Readers and Writers

SHARED READING DAY 1
Describe how the text used for this lesson was developmentally appropriate according to the age group and cognitive level of the child/children: 

a. Text Used: Explain why you chose this text (indicating specific features): 
Teacher began on time and did not exceed 20 minutes of instruction:  YES    NO – to be filled out by OBSERVER
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	[SET ]

Warm up: Re-read familiar material together. 

1. ABC/Blend Chart- indicate which chart you are using and if you are using it differently than how we usually use it

	
	

	2. Familiar Poem, Story, etc: 

     a.  Read author, illustrator, 
      and title
     b. Review CAP: List teaching 
     points (2). You can do more 
     than 2 if reviewing. Always 

     label your teaching points 

     either as new or review   

     teaching points. 
	na

	


	[T2O]

[Explanation, Questions, Activity]
Introduce New Text (Browsing Discussion of the Book): 
a. Read title, author, illustrator - Concepts About Print can be REVIEWED. List those being reviewed. 
	
	

	b. Talk about the front cover and make predictions. Relate story to students prior knowledge while predicting 

	
	

	c. Talk about the first few pages. Predict what story will be about (you do not have to discuss all the pages)


	na
	

	d. Phonics- As going through pages for predictions, discuss (1-2) New and Important Words and the strategies to be used to problem solve on these words. Describe the prompts you will use when teaching the word work strategy. Remember to only pick two words. 

	Word: 
Prompt: 

Word: 

Prompt:
	


	Read the Text

· Read the story with enthusiasm and expression 
· Vary your voice to depict different characters and emphasize the repetitions, rhymes, and colorful language
· Read with fluent pace with appropriate phrasing 
· Allow children to join in as they can 


	All are na
	

	Discuss Book- Comprehension - Model how to (Possible examples- Strategies That Work is a good text):

-retell story elements (setting, characters, problem, solution)
-make connections to self or other     books

-make judgments about the book
	
	

	[Closure]

Reread text if time permits
Allow children to review generalization of skill/strategy/concept to reading independently. Ask children how they can use what you taught them while they are reading independently. 

	na
	

	Assessment: Link to objectives and teaching points through anecdotal records, numerical rubrics, or checklists. Attach to lesson plan. 

	Attach
	


	Reflection:

What went well/didn’t go well? (Why?)

	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson?


	
	

	How will this help you in planning your next lesson? What will you do differently next time?

	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 


	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached.
	
	


Shared Reading Day 2 and 3
pg 1
	[SET ]

Warm up: Re-read familiar material together. 

1. ABC/Blend Chart- indicate which chart you are using and if you are using it differently than how we usually use it

	
	

	2. Familiar Poem, Story, etc: 

     a.  Read author, illustrator, 
      and title
     b. Review CAP: List teaching 
     points (2). You can do more 
     than 2 if reviewing. Always 

     label your teaching points 

     either as new or review   

     teaching points. 
	na

	


Day 2 and 3 pg 2
Instructional Strategies

Teacher Evidence



Observational Evidence
	[T2O] 

[Explanation, Questions, Activity]
Revisit Day One New Text to focus on particular concepts/skills/strategies
· Reread yesterday’s book together to refresh meaning of text
· Review CAP or concepts/strategies/skills previously introduced – list those in teacher evidence section
	
	

	Explicit Mini-Lesson on Day 1 New Text:  (see list at beginning of SR document for possible mini-lessons and also go to Brenda Parke, Shared Reading for Meaning for more ideas). Explain the mini-lesson you will teach. 
· Model/demonstrate new concept/skill/strategy on a portion of familiar text. Explain to the children how this will help them when they are reading independently or in guided reading. Explain how you will do this. 
	Describe New Mini-Lesson you are teaching: 
	

	· Complete a Shared Demonstration with you doing most of the guiding if needed. Explain how you will do this. 
	
	

	· Complete a Guided Practice by allowing children to assist on other portions of text (NOT the entire book) without a lot of your support.  Explain how you will do this. 
	
	


Instructional Strategies

Teacher Evidence



Observational Evidence
	[Closure]

Reread text if time permits
Allow children to review generalization of skill/strategy/concept to reading independently. Ask children how they can use what you taught them while they are reading independently. 


	na

	

	[Independent Practice] Introduce Shared Reading Center 

Explain to students how they will use this new skill/strategy/concept in the Shared Reading Center. Explain what they are to do in the center. 

Explain to students how they will be assessed on the center. 


	ST

ST
	

	Assessment: Link to objectives and teaching points through anecdotal records, numerical rubrics, or checklists. Attach to lesson plan. 
	attach
	

	Reflection:

What went well/didn’t go well? (Why?)

	
	

	What did you learn about your student’s academical growths/needs  based on your assessment of this lesson?
	
	

	How will this help you in planning your next lesson? What will you do differently next time?

	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 


	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached.

	
	


Shared Reading Day 4 and 5 
Instructional Strategies

Teacher Evidence



Observational Evidence
	[SET ]

Warm up: Re-read familiar material together. 

1. ABC/Blend Chart- indicate which chart you are using and if you are using it differently than how we usually use it

	
	

	2. Re-Read Day 1 Book:  
a. Review yesterday’s concept, 

strategy, or skill focus- list this concept, strategy, skill focus


	
	


YOU HAVE 2 CHOICES: USE A FAMILIAR BOOK TO RELATE MINI-LESSON TO OR INTRODUCE NEW BOOK/POEM THAT MINI-LESSON CAN BE USED ON. 
	 [T20]
[Explanation, Questions, Activity]
Revisit Mini-lesson with other text
· Reread a different familiar text that has same focus – Give title of book. 
· Model/demonstrate new concept/skill/strategy on a portion of familiar text. Explain to the children how this will help them when they are reading independently or in guided reading. Explain how you will implement. 
	
	

	· Complete a Shared Demonstration with you doing most of the guiding if needed. Explain how you will implement. 

	
	

	· Complete a Guided Practice by allowing children to assist on other portions of text (NOT the entire book) without a lot of your support. Explain how you will implement. 


	
	

	OR
	
	

	Introduce a new poem/song/short book that can be easily/quickly read together.
 a. Read title, author, illustrator - Concepts About Print can be REVIEWED. List those being reviewed.

	
	

	b. Talk about the front cover and 
make predictions. Relate story to students prior knowledge while predicting 

	
	

	c. Talk about the first few pages. Predict what story will be about (you do not have to discuss all the pages)


	na
	

	d. Phonics- As going through pages for predictions, discuss (1-2) New and Important Words and the strategies to be used to problem solve on these words. Describe the prompts you will use when teaching the word work strategy. Remember to only pick two words. 


	Word:
Prompt:

Word:

Prompt:


	

	Read the Text

· Read the story with enthusiasm and expression 

· Vary your voice to depict different characters and emphasize the repetitions, rhymes, and colorful language

· Read with fluent pace with appropriate phrasing 

· Allow children to join in as they can  
	na
	

	Discuss Book- Comprehension - Model how to (Possible examples- Strategies That Work is a good text):

-retell story elements (setting, characters, problem, solution)
-make connections to self or other     books

      -make judgments about the book 
	
	


	[Closure]
Reread text if time permits
Allow children to review generalization of skill/strategy/concept to reading independently. Ask children how they can use what you taught them while they are reading independently. 

 
	na

	

	[Independent Practice] Introduce Shared Reading Center 

Explain to students how they will use this new skill/strategy/concept in the Shared Reading Center. 

Explain to students how they will be assessed on center.


	ST

ST
	

	Assessment: Link to objectives and teaching points through anecdotal records, numerical rubrics, or checklists. Attach to lesson plan. 

	attach
	

	Reflection:

What went well/didn’t go well? (Why?)

	
	

	What did you learn about your student’s academical growths/needs? 


	
	

	How will this help you in planning your next lesson? What will you do differently next time?

	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 


	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached.

	
	


SHARED READING NON-FICTION LESSON LINE (We are currently making one) 
Pg. 154-56 Nonfiction In Focus

GUIDED READING EMERGENT LEVEL
Title: 

Level: 

Describe how the text used for this lesson was developmentally appropriate according to the age group and cognitive level of the child/children: 

a. Text Used- Explain why you chose this text (indicating specific features): 

b. Describe any difficulties this text may bring to your children.  
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	Teacher actively involves children. 
	na
	

	[T20] [Explanation/Questions]

Book Introduction: Emergent (Levels: A-B): 

Meaning (M): Introduces book and engages students in discussing pictures and story ideas. Teacher gives books to children and discusses basic plot, characters, author, and illustrator. 
Teacher builds meaning by relating the story to the students’ prior experiences, knowledge of the world or literary experiences. Teacher invites predictions. 

List questions you might ask students as you engage in book walk.
	
	

	Structure (S): As teacher and children talk about book, teacher repeats recurring language phrases and patterns, being careful to use the precise vocabulary of the story. Students are asked to repeat structure. This may or may not be applicable. If not applicable, write NA. 
	
	

	Visual (V): As teacher and children talk about book, the teacher prompts children to predict first letter of an unknown/ known word(s), AND/OR prompts to high frequency word(s). Only do 2 words. Explain why you chose those words.
	Word:
Prompt:

Word:

Prompt: 
	

	Purpose (P): Teacher sets up purpose for reading. 
	
	

	[Activity] Student Reading: 

Provides the opportunity for each student to read independently at his or her own pace.

Students are reading aloud (silently if they are at the transitional level)
Circulates among the group, observing each student’s reading behavior.


	Na to all
	

	Prompts the student to initiate appropriate problem-solving strategies as needed.  Write down prompts you may use (2 or 3 prompts). This is specific to what the students need. These could be fluency, comprehension, vocabulary, etc. 

	Strategic Problem Solving Strategy: 
Prompt:

Strategic Problem Solving Strategy: 
Prompt:

Strategic Problem Solving Strategy: 
Prompt: 
	

	[CLOSURE]:

[Restatement of Objective & Involve Learner]

After Reading: 

Discuss the meaning of the story (purpose for reading).

Prompts students to self-monitor by locating problem areas. Asks students to share these problem areas with others. 


	Na to all
Did you have any tricky parts?
	

	Teacher selects one or two teaching points (strategies) based on students’ reading behavior.
Talk about how they can use these strategies when they are reading and writing.

	na
na
	

	Teacher rereads text with children for fluency purposes (only if needed by echo or choral reading).
	na
	

	Phonics lesson: At the end of the lesson you need to teach a strategy they can use with words they have problems with. This needs to be preplanned based on the words in the book and what you think your students may need. You may or may not teach this lesson, but you still need to plan for it. 

	Word:
Prompt:

Word:

Prompt:
	

	Materials were organized and accessible
	na
	

	Assessment: Running Record was taken on one student and anecdotal records were kept while observing students read. You must turn in RR with your evaluation! 
	attach
	


GUIDED READING EARLY LEVEL
Title: 

Level: 

Describe how the text used for this lesson was developmentally appropriate according to the age group and cognitive level of the child/children: 

a. Text Used- Explain why you chose this text (indicating specific features): 

b. Describe any difficulties this text may bring to your children.  
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	Early (Levels: B-G): 

Meaning (M): Teacher gives brief overview of book. Introduces book and engages students in discussing pictures and story ideas. Teacher gives books to children and gets children to discuss basic plot, characters, author, and illustrator. 
Teacher builds meaning by relating the story to the students’ prior experiences, knowledge of the world or literary experiences. Teacher invites predictions. 

List questions you might ask students as you engage in book walk.
	
	

	(S): While introducing book, teacher uses recurring language phrases and precise vocabulary from story IF he/she thinks it will cause frustration when reading.  She/he may have students repeat those language phrases. If this is NA to your lesson, write NA. 
	
	

	 (V): While introducing book, teacher prompts to first letter, word parts, or letter sequences. Describe the words you plan on using and why you chose those words. 


	Word:
Prompt:

Word:

Prompt:
	

	(P): Teacher sets up purpose for reading. 

	
	

	[Activity] Student Reading: 

Provides the opportunity for each student to read independently at his or her own pace.

Students are reading aloud. Teacher circulates among the group, observing each student’s reading behavior.

	Na

Na
	

	Prompts the student to initiate appropriate problem-solving strategies as needed.  Write down prompts you may use. This is specific to what the students need. These could be fluency, comprehension, vocabulary, etc. 


	Strategic Problem Solving Strategy:
Prompt:

Strategic Problem Solving Strategy:

Prompt:

Strategic Problem Solving Strategy: 

Prompt:
	

	[CLOSURE]:

[Restatement of Objective & Involve Learner]

After Reading: 

Discuss the meaning of the story (purpose for reading).

Prompts students to self-monitor by locating problem areas. Asks students to share these problem areas with others. 


	Na to all

Did you have any tricky parts?
	

	Teacher selects one or two teaching points (strategies) based on students’ reading behavior.  
Talk about how they can use these strategies when they are reading and writing.

	Na
na
	

	Teacher rereads text with children for fluency purposes (only if needed by echo or choral reading).
	na
	

	Phonics lesson: At the end of the lesson you need to teach a strategy they can use with words they have problems with. This needs to be preplanned based on the words in the book and what you think your students may need. You may or may not teach this lesson, but you still need to plan for it. 


	Word:
Prompt:

Word:

Prompt:


	

	Materials were organized and accessible
	na
	

	Assessment: Running Record was taken on one student and anecdotal records were kept while observing students read. You must turn in RR with your evaluation!

	attach
	


GUIDED READING TRANSITIONAL LEVEL
Title: 

Level: 

Describe how the text used for this lesson was developmentally appropriate according to the age group and cognitive level of the child/children: 

a. Text Used- Explain why you chose this text (indicating specific features): 

b. Describe any difficulties this text may bring to your children.  
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	Transitional (Levels H-M): 

(M): Introduces the book and engages students in linking text-to-text, text to life, or text to world.  

Gives a brief overview of book or examines text structure (especially if non-fiction book). 

List questions you might ask students as you engage in book walk. Teacher

invites predictions about book.


	
	

	Discusses a specific strategy for comprehending this text. Discuss what they can do to better understand the text (Strategies that Work and Guiding Readers and Writers). Indicate strategy and how you plan on teaching strategy. 
	
	

	 (S): While introducing book, teacher discusses the meaning of unfamiliar vocabulary or literary language patterns as needed. If NA, write NA. 
	
	

	(V): While introducing book, teacher prompts to visual analysis of word when needed. Describe why or why you did not decide to do this and the words you picked. 
	Word:
Strategy:

Word:

Strategy:
	

	(P): Teacher sets up purpose for reading. 
	
	

	[Activity] Student Reading: 

Provides the opportunity for each student to read independently at his or her own pace.

Students are reading silently if they are at the transitional level.
Circulates among the group, observing each student’s reading behavior.

Prompts the student to initiate appropriate problem-solving strategies as needed.  Write down prompts you may use. This is specific to what the students need. These could be fluency, comprehension, vocabulary, etc. 


	Na

Na

Na

Strategic Problem Solving Strategy:

Prompt:

Strategic Problem Solving Strategy:

Prompt:

Strategic Problem Solving Strategy:

Prompt:


	

	 [CLOSURE]:

[Restatement of Objective & Involve Learner]

After Reading: 

Discuss the meaning of the story (purpose for reading).


	Ask: What was our purpose for reading? 


	

	Go over how the comprehension strategy you described earlier, ask students how it helped them comprehend the book (the teacher can go over this or the teacher can ask the students to tell him/her)
	Ask: How did the (predicting- ex of comprehension strategy) help you understand he book? Fill in the underlined portion. 

	

	Prompts students to self-monitor by locating problem areas. Asks students to share these problem areas with others. Incorporate word work if needed. List other possible phonetic strategies you were not able to teach in the introduction. 

	Did you have any tricky parts?
	

	Teacher selects one or two teaching points (strategies) based on students’ reading behavior.  Teacher talks to the students about how they can use these strategies when they are reading and writing. 
	Na
	


	Teacher rereads part of text with children for fluency purposes (only if needed by echo or choral reading). 
	na
	

	Extension: Makes assignment for rereading the guided reading text to apply specific comprehension strategies. 


	
	

	Materials were organized and accessible
	na
	

	Assessment: Running Record was taken on one student and anecdotal records were kept while observing students read. You must turn in RR with your evaluation! 
	attach
	

	Reflection:

What went well/didn’t go well? (Why?)
	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson?
	
	

	How will this help you in planning your next lesson? What will you do differently next time?
	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 
	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 
	
	

	Assessment: Running Record was taken on one student and anecdotal records were kept while observing students read. You must turn in RR with your evaluation! 
	
	


FAMILAR READING
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	Students follow a clearly established routine. 

-Students are separated

-Students are on task

-Students are reading aloud (not if transitional readers) 
	
	

	Students are reading at their independent levels. Teacher is monitoring book boxes (books are not too easy or too hard).
	
	

	Students choose from a variety of texts and genres. 
	
	

	Teacher completes: DIBELS (LNF, PSF, NWF, or ORF) OR Running Records- Describe accuracy, fluency, phonics, comprehension- two teaching points ONLY) of 2-3 students. Assessments are attached to this form. 
	
	


PHONICS/SPELLING LESSON
Describe the level of speller (Words Their Way) or reader (Dorn):
Instructional Strategies


Teacher Evidence



Observational Evidence







The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.
	[T20]

[Explanation/Questions/Activity]
Lesson teaches specific strategy for solving words in reading and/or writing. You may do one or two strategies based on your children’s needs. 

	Strategy:
Prompt:

Strategy:

Prompt: 
	

	[Relate to Past, Present, and Future Learning] Always begin with reviewing previous mini lessons and how it relates to reading/writing. 
	Describe previous mini-lesson.
	

	Intro to the lesson Stated your objective in an exciting way in order to get students interested in the lesson. You explained in detail how you introduced the material. You should be modeling the concept/objective to your children.
Teacher makes cognitive manipulations of sounds overt by using concrete representations (claps, 
Elkonian sound/letter boxes, etc) Explain how you will do this: 
	
	

	Teacher includes an emphasis on segmenting (saying words slowly- you are NOT SOUNDING OUT WORDS) and blending. Explain how you will do this: 
Teacher clearly and correctly articulates sounds.
	NA on all
	

	Connected text is used to introduce a new sound or model fluency. Explain how you will do this. (This is not Dick and Jane reading materials!)

	
	

	Shared Demonstration Explained how you helped the children practice the new lesson with your guidance (you are still being in the lead but guiding the learning with student interaction). (Both you and the students do the work together). You used Bloom’s Taxonomy when questioning (these are labeled).  


	
	

	Teacher makes students do cognitive manipulations of sounds overt by using concrete representations (claps, Elkonian sound/letter boxes, etc) Explain how you will do this: 


	
	

	Teacher makes students segment (saying words slowly) and blend. 
	Na
	

	Guided Practice: You explained in detail how you had them practice the strategy/skill still under your guidance (but not as much as before). (Students do and you monitor and facilitate when needed). Students took a more direct role in practicing objective. You used Bloom’s Taxonomy when questioning (these are labeled).  
	
	

	Teacher makes students do cognitive manipulations of sounds overt by using concrete representations (claps, Elkonian sound/letter boxes, etc) 


	
	

	Teacher makes students segment (saying words slowly) and blend. 


	na
	

	Apply process -Independent Practice or Practice with a Partner: Described in detail how you would have children work independently to apply the concept. Teacher is walking around monitoring or the independent practice is in a center. (If in center, you will need to describe the center and how the children go about implementing the SLE’s taught). 


	
	

	Lesson provides practice in connected text in which students can practice their newly learned skills successfully. (This is not Dick and Jane reading materials!) Explain what you will use. 


	
	

	Instructional Strategies

[CLOSURE]:

[Restatement of Objective/Involve Learner] [Relate Past, Present, and Future Learning]
Teacher asks students to generalize how they can use the newly learned strategy when they read or write..Teacher writes this on an anchor chart and students may/may not put the strategy in their word notebook. 
	Teacher Evidence
Na to all

	Observational Evidence


	Materials are organized and quickly distributed. 
	na
	

	Assessment is completed according to standards in the form of a numerical rubric, checklist, or anecdotal record. 
	attach
	

	Reflection:

What went well/didn’t go well? (Why?)

	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson?? 


	
	

	How will this help you in planning your next lesson? What will you do differently next time?

	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 


	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached.

	
	

	Lesson is 20-25 minutes long
	na
	


Classroom Observation Protocol Interactive Read Aloud Using Vocabulary
	Name of Book:                                                                  Genre: 

	 Rationale for choosing book:


	

	

	Instructional Strategies
	Teacher Evidence

The teacher will write their evidence 

of teaching the strategies here. 
	Observational Evidence


	Before Reading

[SET]
	na
	

	Appropriate materials are organized and accessible


	na
	

	Observer can tell that teacher practiced reading the book before he/she read it to children. 
	na
	


Instructional Strategies



Teacher Evidence


Observational Evidence

	Teacher shows cover of book


	na
	

	Teacher reads the title


	na
	

	[Past, Present, and Future Learning] 
Teacher invites predictions about the book 
	
	

	[Involve the Learner] 
Teacher discusses author and illustrator – Information is related to writing style or genre of book. Reference where you get your information. The back or inside cover is not an appropriate resource. If you use this same author on another day, you need to tell the children different information about the author. 
	
	

	Teacher gives a brief overview of the book 


	
	

	[Statement of the Objective] 
Teacher sets purpose for listening


	
	

	During Reading

 [T20]

 [Explanations, Questions, and Activities*Also see additional Explanations and Activities for Vocabulary Instruction Sequence after a Read Aloud Lesson]
	na
	

	Teacher provides a model of fluent and expressive reading. 

Teacher uses pauses and voice inflections to invite predictions at appropriate points in the story. 


	na
	

	Teacher provides opportunities for students to develop concepts and vocabulary. Teacher rephrases textual language if it seems children do not understand the story. This is only necessary if you see your students do not know what you are talking about. 
 
	na
	


Instructional Strategies



Teacher Evidence


Observational Evidence
	Teacher models constructing meaning. You must describe how you will model ONE of the following comprehension strategies. If you are reviewing, you can pick 2 strategies. See Strategies that Work and Guiding Readers and Writers for more examples of comprehension strategies. 
· Predicting

· Inferring

· Visualizing

· Connecting

· Analyzing

· Summarizing

· Synthesizing

· Skimming

· Critiquing

· Reflecting

· List your own strategy here
	
	

	Describe how you will demonstrate the strategic behavior. Did the teacher tell the students the strategic behavior he/she was using? Ex: I am rereading because I want to make sure my inference is correct. 

· Rereading

· Previewing or surveying a text

· Asking questions, before, during, and after

· Reading aloud to clarify thinking

· Using story structure, text genre, and writing conventions

· Using text aids to illuminate and extend meaning

· Marking texts and recording notes

· Using context and parts of words to infer meaning

· Writing in reading response logs (this would be done on a second reading of the book and not the first reading of a book)
· Discussing ideas
· Others
	
	


Instructional Strategies



Teacher Evidence


Observational Evidence
	After Reading
	
	

	Teacher and students discuss meaning of the story. Describe what you will ask. Include Bloom’s terminology into your questions. 

	
	

	Teacher and students confirm or disconfirm predictions.

	na
	

	Teacher looks for opportunities to establish relationships between similar stories.


	
	

	Teacher provides explicit vocabulary lesson for 2 or 3 words from the text. (See sheet attached)
	see attachment
	

	[CLOSURE]

[Restatement of Objective (or of student learning)/Involve Learner]
· Teacher asks students to describe how they can use what they learned today while they are reading and/or writing. 
	
	

	Assessment is linked to objectives (anecdotal records, checklists, or numerical rubric(s)) 

	attach assessment to lesson
	

	Reflection:

What went well/didn’t go well? (Why?)

	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson?? 

 
	
	

	How will this help you in planning your next lesson? What will you do differently next time?

	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points.
	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached.

	
	


Vocabulary Instructional Sequence After a Read Aloud [Explanation and Activity]

	Title of Read Aloud:   

  Vocabulary Words:

	Contextualize the word.

Tell how it was used in the story; reread the sentence.


	Say the word together. 
Put the word in the child’s phonological processor.


	Give a student friendly definition.

Define word in own words; pair with an example.


	Use in other contexts.

Give examples in contexts other than the one used in the story.


	Engage students.

Students interact with target words. You must use Beck’s activities which are in her book. 
	Say the word together.

Repeat the word again to reinforce the phonological processor.

	
	
	
	
	
	

	
	
	
	
	
	

	
	
	
	
	
	


Use all the words together. Relate words in the same context or format. Write your sentence here. 
Classroom Observation Protocol Interactive Read Aloud NOT Using Vocabulary




	


LITERATURE CIRCLE LESSON PLAN
The following guidelines were researched in the following books:

· Fountas & Pinnell (2001). Guided Readers and Writers. Chapter 15

· Daniels. Literature Circles: Voice and Choice in Book Clubs and Reading Groups (2nd edition). 

Use the  DISCOURSE CONVENTIONS AND HIGHER ORDER COMPREHENSION MOVES handout
Instructional Strategies



Teacher Evidence



Observational Evidence








The teacher will write their evidence

This space is for observers

of teaching the strategies here.
to write down evidence that the strategy was taught AND understood.

	BEFORE the lesson begins: 
	
	

	Appropriate materials are organized and accessible 
	na
	

	Teacher has read the book the students are reading
	na
	

	Students are allowed to pick book appropriate for their reading and interest level (teacher guides the selection process). Explain how this was done. 
	
	

	Students are put into small temporary groups for lit circle
	na
	

	Teacher sets meeting time and makes decisions on how much to read based on input from the children in the group. Describe how you did this. 
	ST
	

	Students read same or different book for lit circles. Describe how you have your literature circles created. 
	ST
	

	Groups meet on a regular predictable schedule (Daniels, pg. 18). 20-30 minutes are given per meeting time (pg. 21). A total of 2-3 hours per week are arranged for reading, writing in logs, meeting in small book clubs, sharing responses as a class, and evaluating members in small groups- students evaluate themselves and their group. 
	Na- but be prepared to discuss with observer
	

	A type of book pass was completed- explain (Daniels, pg. 78).
	ST
	

	An ending date has been set for finishing the book (Daniels, pg. 84). Describe what made you pick the date (do you have slow learners, GT learners, are there holidays coming up, and is this particular genre hard to read). 
	ST
	

	Teacher has provided a variety of genres to read (GRW and Daniels). Describe.
	ST
	

	DURING the lesson:
	
	

	Teacher and/or students conduct book talks (Daniels, pg. 76). Describe the book talk you did or will do for this book.
	
	


Instructional Strategies



Teacher Evidence



Observational Evidence
	Teacher builds students knowledge of author/illustrator as they begin new book. Describe what you will say.


	
	

	Students are expected to read, write, or draw about text information they have read before they meet (teacher has explained this in a procedural mini-lesson) (Daniels, pg. 18 or chapter 7). Explain what you have taught children regarding this strategy.
	
	

	Students keep a response journal (GRW pg. 284). Describe how the journal will be used.
	
	

	[T20]

[Explanation, Question, Activity]

Teacher creates an atmosphere where the meeting is aimed to be open with natural conversations. The beginning of the meeting starts with a personal response to the book (Daniels, pg. 23) from the students.
	NA
	

	Teacher facilitates a focused conversation about the text and brings discussion to a deeper level of comprehension.  Describe this conversation.
	
	

	Teacher redirects discussion when needed.
	na
	

	May occur during the lesson for a teachable moment- you must plan for these opportunities- see those elements listed in blue- pick two to plan for
	na
	

	Teacher models thinking aloud strategies and skills. Describe those that you think may apply to lesson for the day. 
	
	

	Teacher interjects and summarizes when needed.
	na
	

	Teacher works with children on modeling how to share their thinking in a group (GRW pg. 271). Describe your procedure for implementing and any prompts you may use. 
	
	

	Teacher works with students in modeling how to make personal connections (text to text, text to self, text to life). Describe your procedure for implementing this and any prompts you may use.
	
	

	Teacher models how to restate information which allows them to clarify meaning (GRW, pg. 270). Describe your procedure for implementing this and any prompts you may use.
	
	

	Teacher encourages children to extend responses (GRW pg. 270). Describe those that you think may apply to lesson for the day. Describe prompt(s). 
	
	

	Teacher asks questions related to particular genre (GRW pg. 292-297). Describe your procedure for implementing this and any prompts you may use.
	
	

	Teacher facilitates discussion on author’s craft. Describe. 
	
	

	Teacher models how to provide evidence from the text (GRW pg. 270). Describe your procedure for implementing this and any prompts you may use.
	
	

	Teacher encourages inferring, summarizing, synthesizing, analyzing, and criticizing text (GRW pg. 271). Describe your procedure for implementing this and any prompts you may use.
	
	

	Teacher models how to keep group on topic. Describe your procedure for implementing this and any prompts you may use.
	
	

	When necessary, teacher prompts student’s use of word solving strategies and/or vocabulary strategies. Describe those prompts here. 
	
	

	Teacher keeps notes on how the lit circle is running (what mini-lessons need to be taught regarding procedures, strategies, and skills, AND what needs to be praised). You will have to hand these in.
	na
	

	Most of the conversation is generated and produced by the children with the teacher only guiding their questioning and comments. This conversation is possible b/c children are using information they have previously recorded in their reading log.
	na
	

	Students are beginning to take on more of the teacher’s language. 
	na
	


	AFTER the Lesson: Instructional Strategies
	Teacher Evidence
	Observational Evidence

	Teacher conducts whole class or small group mini-lesson on procedure, strategies, or skills needed to implement the lit circle. A mini-lesson can be done BEFORE or AFTER the group meets.  (Daniels, pg. 88). Describe your mini-lesson and how you will implement it- Model, Shared Demo, GP, Independent Practice. 
	Model:
Shared Demo:

Guided Practice:

Independent Practice: 
	

	Teacher conducts social skills mini-lesson with entire group or small group (Daniels, pg. 223). Describe how you would do this here. 
	
	

	Teacher reads reading logs to check for understanding. 
	na
	

	Children evaluate group and determine groups strengths and what needs to be worked on
	na
	

	Teacher plans next step with the book (what to read next) after discussing it over with the students.
	na
	

	Teacher assigns extension activity (GRW, pg. 288; Daniels pg. 91) (this will not occur for every book). Describe. 
	ST
	

	[Closure] 
[Restatement of Objective/Involve Learner]

Teacher gets students to restate what they have learned and generalizing strategy or skill beyond the lesson. 
	na
	

	Reflection:

What went well/didn’t go well? (Why?)

	
	

	What did you learn about your student’s academical growths/needs based on your assessment of this lesson?

	
	

	How will this help you in planning your next lesson? What will you do differently next time?
	
	

	If you conferenced with students, discuss what you talked about and why you decided to hit those teaching points. 


	
	

	Write down what others recommend.  Document if you would or would not use these recommendations. 


	
	

	Hand in ALL assessments with comments attached.

	
	

	
	
	


Discourse Conventions: Helping Students Learn to Talk About Text 

	Conversational Move
	Definition
	Example (Student talk)
	Scaffolds (Teacher talk)

	Restating
	Repeating a previous contribution
	Linda said that the fish was sad, because he was lonely.
	Can someone say that in a different way? 



	Inviting
	Inviting a participant to contribute
	I’d like to hear what George thinks.
	Do you want to invite anyone else to add to what you said? 

	Acknowledging or validating
	Recognizing a response without agreeing or disagreeing
	I can see why you said that.

I get what you’re saying.

I hadn’t thought of that.
	Do you get what Juan is trying to say here?



	Focusing/refocusing
	Making a metacomment about the course of the conversation
	We were talking about the reasons that Frank ran away from home.
	I think I’ve lost track of the question we were trying to answer. Can anyone help me here?

	Agreeing
	
	I agree, because…

Yeah.

That’s right, because…
	Does anyone agree with Juan? (agreeing)

	Disagreeing
	
	I see what you’re saying, but… 

But what about…?

I disagree, because…
	Does anyone want to disagree? 

Does anyone see it another way?

Do you all see this the same way as Juan?

	Elaborating
	Extending one’s own or another’s assertion
	I agree with Juan that the fish was lonely, and I think that he... 

Also…
	Does anyone want to say something more about that?

Who can think of another solution or another reason?

	Requesting clarification or elaboration
	
	What do you mean? Can you say more about that? What makes you think that?
	Does anyone want to raise any questions about the point that Juan is trying to make?

Anyone find anything confusing in this part of the story?

	Providing an example
	Providing an example from inside of the text or outside to support one’s own or another’s assertion.

Examples can be explanatory or evidentiary
	For example…

It’s like when…


	Can you give an example of … from the story?

Has anything like this ever happened to you or someone you know?

Can you think of an example from another story by this author?

	Signaling a change
	Changing the direction of the conversation
	I want to talk about the mother.
	Does anyone want to change the subject?

Are you ready to move on?

Does anyone want to ask a different question?

	Providing evidence

	Supporting one’s own or another’s assertions with evidence
	I agree with Julie that the fish was sad. You can see his sad face in the picture on page 3. 
	Why do you think that?

Anything in the story to support that idea?

Can you point to something in the text that makes you think that?

	Posing a question to the group
	
	Does anyone think…?
	Do you have a question for the group?


Promoting Higher Order Comprehension Moves
	Comprehension Move
	Definition
	Example

	Making connections
	Connecting the text to personal experience

Connecting the parts of the text to earlier parts of the text

Connecting the text to other texts

Connecting the text to the world

Connecting the text to the writer
	That part reminded me of when my brother….

It’s kind of like that part in the beginning, when the teacher says…

That’s like in that other book we read where the main character…

This sounds like that thing that happened in San Diego…

It seems like the author wants us to learn something about how friends sometimes…

	Making predictions
	Using evidence (from personal experience, prior knowledge, or the text) to make good guesses about what’s coming next, how a problem might be solved, etc.
	I predict that…

I’m guessing that…

He’s probably going to…

	Asking questions or wondering
	Posing questions about the text, the characters, the author, etc.
	I wonder why she…

How do you think the father felt when he…

Why did the author put in that part about the…

	Recalling
	Paraphrasing or summarizing the text
	Well, first the main character went to the playground, but then she…

	Inferring
	Integrating prior knowledge with new information in an effort to construct coherent meaning
	You can tell she was worried because…




Some Conversational Norms:

Talk to each other, not just to the teacher. 

Listen to each other. Listening is as important as (or more important than) speaking.

Avoid interrupting the speaker.

Link your comments to those of a previous speaker(s).

Wait until a topic is exhausted before moving on, or announce a shift in topic.

Take turns in the conversation and bid for turns using the established method in the classroom.

Avoid monopolizing the floor and talking over others.

If you state an opinion, back it up (or declare your uncertainty).

Feel free to disagree, but show respect for others’ ideas.
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